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Teacher: Jessica Vandergrift Grade: 10th School Year: 2015-2016
Subject: World History Unit of Study: French Revolution

List the Board of Education-approved curriculum content addressed in this Unit of Instruction.(Write out the standard(s) your instruction will

support.)
Core Standard/GLE:

Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French)
and the Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)

CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the
text.

Write out the specific unit objectives that will address the Board of Education-approved curriculum content.
Unit Objectives:

1. Student can identify and explain the major causes of the French Revolution.
2. Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary sources.

3. Student can determine how society change politically, economical, and socially from the Rule of Louis XVI through after the rule of Napoleon
Bonaparte.

Provide essential question(s) and guiding questions that are aligned with unit objectives (i.e., questions that focus students’ attention on
meaningful activities leading to desired outcomes).

Indicate whether essential question(s) and guiding questions require higher-order thinking according to Depth of Knowledge (DOK)level or
Bloom’s Taxonomy.

Essential Question(s): (See note at the end of the Unit of Instruction Organizer.) DOK or Bloom’s Taxonomy:

How did political, economic, and social conditions of 18th century France lead to a
revolution?

In what ways did the French Revolution change the balance of power in Europe?

DOK 3 — Strategic Thinking

DOK 3 — Strategic Thinking /DOK 4 — Extended Thinking

Is the use of terror ever justified? DOK 3 — Strategic Thinking /DOK 4 — Extended Thinking




Guiding Questions: (See note at end of the Unit of Instruction Organizer.)

DOK or Bloom’s Taxonomy:

Why were the people in France upset with the Reign of Louis XVI and Marie Antoinette? DOK 2
Could these reasons have been biased based on what we know about Marie Antoinette?
DOK 3
Why or Why Not?
Prior (During and After) to the Revolution, how was society divided and who had the
- DOK 2 and 3
majority of the power and why?
How did education and government differ under the Reigns of Louis XVI and Napoleon? How DOK 2
were they the same?
What are some of the reasons one might justify the Reign of Terror and how does it support
DOK 2 and 3
that stance?
What are some reasons one might use to argue against the Reign of Terror being unjustified DOK 2 and 3

and how does it support that stance?

4. Indicate how the Unit of Instruction elements link directly to the learning objectives.

What will students be asked to do? (e.g., learner activities, student work samples, and
assessments)

Which unit objective does this support?

Students will take notes via PowerPoint Lecture by the teacher to build a foundation of
knowledge.

Unit Objectives 1,2, and 3

Students will complete a Reading Activity with Comprehension questions entitled “Causes of
the French Revolution.”

Unit Objective 1

Students will complete a Reading Activity with Comprehension questions entitled “The King
and the Revolution.”

Unit Objectives 1 and 3

Students will work through a Document(s) Based Question entitled “Reign of Terror — Was it
Justified?”

Unit Objective 2

Using the information provided in their readings, notes, and DBQ, students will create a mind
map of reasons why the Reign of Terror can be seen as justified as well as why it is not
justified.

Unit Objective 2

Using the information in their mind maps, students will draft a persuasive essay on whether
they believe the Reign of Terror was justified or not. They must cite information gathered in
their writing.

Unit Objective 2

Students will complete a Reading Activity with Comprehension questions entitled “Napoleon
Changes France — Maybe Not.”

Unit Objective 3

{ NOTE: Place documentation in Appendices A, B, and C.

Describe the process of formative assessment to inform change in instruction to meet student needs and summative assessment to evaluate

learning.




What formative assessment(s)will you use?

A variety of formative assessments will be used including, but not limited to: Teaching Tweets (Exit Ticket), Questioning, Teacher Observation, Peer
Reviews of Essay, Mind Maps (Graphic Organizer), and AFL (Assessment For Learning) Quizzes.

Describe how results of formative assessment(s) inform changes in instruction to meet student needs.

Based on the information provided by Teaching Tweets, Questioning, Teacher Observations, and AFL Quizzes, the teacher will be able to revise and
rework the necessary material so that struggling students may better understand the topic. The mind maps and teacher/peer reviews of the essay will
allow teacher and student to see where their work will need additional support before turning in a final draft of the essay.

What summative assessments will you use?

There will be two summative assessments. The first will be a persuasive essay on whether the Reign of Terror was justified; the second being a traditional
unit test over the covered material.

Describe how results of summative assessment(s)will be used to evaluate student learning.
Summative assessments will be used to assign a final grade; however, students scoring below a 60% have the option of staying for tutoring and/or re-

working the essay and test so that a passing grade may be achieved. The summative test will also help shed light onto additional areas that need to be
revisited (and taught differently) in the future.

l NOTE: Place documentation in Appendix C.

6. ldentify effective research-based instructional strategies to be used in unit-level plans.

Provide a description of instructional strategies with evidence of effectiveness. Cited evidence should be from credible sources, such as publications or
presentations that have been reviewed by peers. Other examples include credible textbooks, trade books, journals, the What Works Clearinghouse
review, and publications and papers produced by nationally-recognized research or higher-education institutions.

The following instructional strategies researched by Madeline Hunter will be used: Anticipatory Set, Checking for Understanding, Guided Practice, and
Individual Practice. The following instructional strategies researched by Robert Marzano will be used: Graphic Organizers (also researched by Spencer
Kagan), Direct Instruction, Note taking, Questioning, Identifying Similarities and Differences, Cooperative Learning, Constructive Feedback (also
researched by John Hattie), On-Going Formative Assessments. Finally, lecturing as effective instructional strategy will be used (William E. Cashin).

Identify the instructional strategies you will use to target diverse learners present in the classroom. Mark diverse learner categories that do not

apply as “N/A.”




Enrichment for accelerated learners:

Additional literature and other thought-provoking material will be made
available to students wanting to know more.

Remediation for struggling learners (Tier 2/Tier 3):

After school tutoring
Peer tutoring

One-on-one instruction
Presenting material using a different Instructional Strategy

ELL: Other:

N/A IEP students will be able to work with special educator on modified or
special assignments with extended time or other modifications as stated in
their IEPs.

8. Describe how you lead students to self-reflect about their personal goals in regards to the unit objectives.
Provide description with evidence.

Before students obtain a peer review for their essay, they must complete a self-check list (Appendix C.1) to ensure that they have met the basic
guidelines set forth in the rubric the teacher will use for grading. This list will walk them through exactly what they need to ensure they have done in
order to earn their desired grade. The students also have the opportunity to fix any points brought out during the teacher and peer reviews, which also
have a similar checklist (Appendix C.2), of their paper.

l NOTE: Place documentation in Appendix C.

9. Provide supporting resources used in the Unit of Instruction to guide both teacher and students.

Provide description of supporting resources. Include samples, e.g., student work/anchor papers, schedules/pacing guides, task outlines, scoring
guides/rubrics, assessments, or other appropriate materials.

All of the below information is hyperlinked to the appropriate area in the Appendices. Simply click on the link and it will jump you to that section.

Student Work Sample - Struggling (Appendix D.1)

Student Work Sample — On Pace (Appendix D.2)

Student Work Sample — Accelerated (Appendix D.3)

Scoring Rubric for Reign of Terror Essay (Appendix E.1)

French Revolution Unit Test (Appendix E.2)

PowerPoint Notes (Appendix E.3)

Causes of the Revolution Reading with Comprehension Questions (Appendix E.4)
The King and the Revolution Reading with Comprehension Questions (Appendix E.5)
Reign of Terror — Was it Justified? DBQ Packet (Appendix E.6)




Napoleon Changes France — Maybe Not (Appendix E.7)
Online Resources (Appendix E.8)

' NOTE: Place documentation in Appendix E.

10. | Indicate how you will use available and appropriate technology to promote student engagement and deep understanding of the unit

objective(s).
Describe how each use of technology promotes engagement and/or deepens understanding. (See note at the end of the Unit of Instruction Organizer.)

Mind Mapping Software — before we begin writing our persuasive essay, as a class we will begin creating a mind map with possible arguments both for
and against the Reign of Terror. The ability to clearly read and organize information will enhance the students’ ability to pick out evidence they want to
use for their paper.

Google Docs — students will have the opportunity to create, share, collaborate and edit their document before submitting it for final grading. The use of
Google Docs allows the student and teacher to cover the Common Core 9-10.W.6 Strand “Use technology, including the Internet, to produce, publish,
and update individual or shared writing products in response to ongoing feedback, including new arguments or information.”

PowerPoint Presentation — a presentation will be utilized with the direct (lecture) instruction of the class. Students will not only hear the information
presented but will also be able to see it and have the opportunity to copy it down — allowing auditory, kinesthetic, and visual learners to have the
opportunity to gain information in a variety of ways. PowerPoint is also embedded with relevant video clips that elaborate or clarify various topics of
discussion, further engaging the learner.




Appendix A: Lesson Sequence

Day 1 — French Society divisions prior to the Revolution

Day 2 — The Revolution Begins and the Tennis Court Oath

Day 3 — Declaration of the Rights of Man and France’s 1791 Constitution

Day 4 — France’s unhappiness with their King and Queen

Day 5 — Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 6 — Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 7 — Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 8 — Mind Map finished by students

Day 9 — Persuasive Essay work

Day 10 — Peer Reviews must be completed this hour and revisions start being made

Day 11 — Final Draft of essay due at end of hour

Day 12 — Summary of Reign of Terror and Napoleon’s Coup de tat

Day 13 — Differences between Louis XVI's reign and Napoleon’s rule; Napoleon’s downfall and where that puts France (again)
Day 14 — Study Guide and Review Day over French Revolution

Day 15 — Final Unit Test over the French Revolution




Appendix B: Sample Lesson Plans

Day: 1 Class: World History Grade Level: 10™ Topic: French Society divisions prior to the Revolution

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)

CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Objective for Class Period: Student can identify and explain the major causes of the French Revolution and students can determine how society change
politically, economical, and socially from the Rule of Louis XVI through after the rule of Napoleon Bonaparte.

Bell Ringer: As students enter class, they will pick up a copy of the Absolute Monarchy Read Aloud. They will begin skimming it and once the bell has sounded
and the attendance has been taken the teacher will read it aloud to them. They will then use their Class Response Remote to answer the multiple choice
guestions posted on the SmartBoard. Once questions are answered, students will return the remotes and papers to the appropriate station. (5 min.)

Direct Instruction: Teacher will open class with the questions, “What are some of the divisions we see in society today?” and “Have those divisions always been
there? Why or Why Not?” Upon brief discussion of questions, students will begin to take notes over the PowerPoint provided discussing the Estates of French
society. (20 min.)

Guided Practice: Upon completion of lecture, students will be shown a variety of quotes from members of French society. They will have to hold up the
appropriate number of fingers to tell which of the estates might have said it: the First, Second, or Third Estate. As students move through the quotes, the
teacher has the opportunity to clarify any misconceptions that may arise. (10 min.)

Independent Practice: Students will be provided a copy of “The Revolution Begins” and will work through the comprehension questions on the backside of the
worksheet. Students will be expected to bring their finished copy to class the following day. Any work not completed in class will be homework. (5 min.)

Exit Ticket: Students will be asked to write a “tweet” about what they feel is most important from today’s lesson. The “tweets” should be no more than two
sentences long. Tweets will be shared the following class period and those demonstrating excellent understanding will be displayed on the Twitter board. (5
min.)

Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.




Day: 7 Class: World History Grade Level: 10" Topic: Reign of Terror - Acceptable or Not?

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)

CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Objective for Class Period: Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary
sources.

Bell Ringer: Upon entering class, the following prompt will be displayed on the board: “Brainstorm and list times when it has been acceptable (according to
society) to use violence in order to enact social change.” Students will have approximately 3-4 minutes to create list, when the bell rings to begin class students
will be asked to finish their thought and turn their attention to the front of the room. Going around the room everyone will share one of the items he or she
wrote down. As a class, a list of reasons why sometimes violence is socially acceptable will be created and discussed. Class will then focus on the DBQ we began
previously paying special attention to whether or not the Reign of Terror meets “our” requirements. (10 min.)

Direct Instruction: The teacher will discuss and work through Document C in the packet the students have been provided, be careful to point out both sides that
are possible in reference to the Reign of Terror. (10 min.)

Guided Practice: The teacher will then lead a CLOSE Reading session over Document D using the following steps. (15 min.)
1. Students will fold paper up so that they do not read the questions.
2. Teacher will read through the Document first without stopping. (Cold Read)
3. Students will then annotate the document by doing the following:
%+ Placing a ! next to surprising or interesting facts
%+ Circling unfamiliar vocabulary words
% Underlining facts that demonstrate how large the revolt was
++ Placing () around statements that could be used to justify the revolution
%+ Placing [ ] around statements that could be used to prove the revolution was not justified
4. Students will then unfold their papers and answer the questions provided with the teacher providing clarification and support as they progress

Independent Practice: Students will be then begin working through Document E and will work through the comprehension questions. Students will be
expected to bring their finished copy to class the following day. Any work not completed in class will be homework. (5 min.)

Exit Ticket: Students will be asked to complete a 3-2-1 Ticket before leaving the room. Identify 3 leaders of the Reign of Terror, Identify 2 reasons (1 reason in
support of the Reign and 1 opposing it) the Reign was justified/not justified, and 1 identify which side you support and why.




Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.

Day: 8 Class: World History Grade Level: 10" Topic: Reign of Terror - Acceptable or Not?

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)

CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Objective for Class Period: Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary
sources.

Bell Ringer: As students enter the room, the answer key for Document E will be on the board. Students will self-check their work and ensure its accuracy.
Teacher will then go over and clarify any misconceptions that may have been present and answer any questions posed by the students. (5 min.)

Direct Instruction: The teacher will discuss and work through Document F & G in the packet the students have been provided, be careful to point out both sides
that are possible in reference to the Reign of Terror. (15 min.)

Guided Practice: The class will utilize their computers and access the Bubbl.us webpage as demonstrated by the teacher on the SmartBoard. As a class, the
teacher will demonstrate how to use and move the tools provided by the mind mapping software. Teacher will walk students through creating their center point
titled “Reign of Terror” and their possible positions “Justified” and “Not Justified.” From there, the teacher will ask for a reason why it was justified and add it to
the board in the appropriate spot. From that point, the teacher will ask for evidence (the document/quote) that supports the claim the student has made. The
process will be repeated for the other side of the board as well. (10 min.)

Independent Practice: Upon ensuring all students understand the software and instructions they will be required to work on completing their mind maps with
at least three reasons on each side of the topic with evidence to back up that point.

Exit Ticket: To leave the classroom the students must identify what side they are going to argue for and then write the best argument for the opposing side —
this reason will become their rebuttal paragraph for their persuasive essay.

Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.




Appendix C: Sample Formative & Summative Assessments

Appendix C.1: Self-Check Persuasive Essay ChecKlist

Peer Response Sheet

Directions: Before youw havea peer responsecompleted, youmust do a self-check on
vour paper. Ifyoucheck Mo, pleasefixit beforeyou giveit to someone elseto read!

Requirement Yes No

Didtheintroduction have a hook thatwill grabthereader’s
attention?

Didtheintroductionhave athesis statement?

Arethere three paragraphs supportingthe author's view point?

Does each ofthe paragraphs have at least one piece oftextual

evidencethat supportsthe author's claim with parenthetical
documentation ofwherethe evidence camefrom?

Is there a rebuttal paragraph that acknowledgesthe otherside?

Istherea conclusion paragraphthatrestates the main idea of
thethesis?

Didtheideas glow logically and make sense?

Arethere any noticeable spellingmistakes?

Arethere any noticeable grammar mistakes?

Arewords that should be capitalized, capitalized?

Does every sentence havean appropriate end mark?

Areall the paragraphs indented?

Isthe essay double-spaced?

Does the essay contain the writer's name, teacher's name,
Waorld History, and date atthetop ofthefirst page on the | eft-
hand side?

Is thetitle ofthe paper Reign of Terrar: Was it Justified?
7

Istherea-‘.“.'nrks Cited pagethatincludes all ofthe documents
cited in the text?

Havethe works used been cited in MLA format according to the
guidelines of Knight Cite or Citation Maching?




Appendix C.2: Peer Review Persuasive Essay Checklist

Peer Response Sheet Requirement Yes | No | Comments

Directions: Youmust complete one peerresponse before you begin revising your D:'EE“E"'_EE E’Er:jtm*:fkg Svean
paper. This portionof your assignmentis worth 10% of your final essay grade. [fyou SPpropnate end mar:
check Mo, pleasatell thewrterin the comments sectonwhere you found the emors st

=0 that they may fooit. Are allthe paragraphs indented ?
Ny name is and | am reading
paper. |z the essay double-spaced?
Requirement Yes | No Comments Does the essay contain the writers

. ] ] name, teacher's name, World History,
D'ﬁ thEh':;md ucgn ".f' Eﬁmei.h :'?,kth at end date atthetop ofthefirst page on
willgrab the reader'sa ion ' the lefi-hand side?
Did the introducton hawe a thesis I= the title of the paper Reignof
statemant? Temor. Was it Justified? centered?

I= there a Works Cited page that

Are there three pamagraphs supporing includes sllofthe documents cited in

the author's view point?

the text?
Does each of the paragraphs have at Have the works used beencitedin
least one piece of tesctual evidence MLA format according to the
that suppaorts the author's claim with guidelinesof Knight Cite or Citation
parenthetical documenteton of where Machine?

the evidenoe came from?

|s there a rebuttsl paragraph that

acknowledges the other side? What do youlike bestabout the paper? Explain. Youmust select at least one thing.

Is there s conclusion paragraph that
restates the main ides of the thesis?

Did the ideas glow logically and make
zense?

Are there any noticesble speliing

mistakas? What suggestions would you offerthewriterto improve upon? %oumust select stleast
one thing and explain why. (Moneof us are perfectand we all have room for

Are there any noticeable grammsar improvementl)

mistakes?

Are wonds thet should be capitslized,
capitalized?




Appendix C.3: Exit Tickets

Teaching Tweets

3-2-1 Ticket

Today's Teaching Tneeet

Something / learned today...
A guestion / stil hare is...
/ didn't knos.,..

3-2-1 Exit Ticket

3 leaders/victims of the Revolution

, , and

2 Reign of Terror Reasons:

Reason Reign was Justified:
Reason Reign was Unnecessary:

1 - Side you Support and Why




I’m arguing for, but they are going to say:

After reviewing all of the information, | am arguing that:

However, | think the strongest argument against me is:

Because:




Appendix C.4: Reign of Terror Scoring Guide

[Reign of Terror: Was it Justified Scoring Guide

Reguirements B ] 4 3 2 1 Comments

Intreductory paragraph includes
# Thesis statement

* Ananswerto whetherthe Reign of Temor
was justified ornot

El|:r|:|5r Paragraph 1 (Supporting Thesis)
Supporting reason that defends thesis
claim

* Evidence from DBQ documents (at least
onej
*» Pamenthetical docurmentation of evidence

Elul:ty' Paragraph 2 [Thesis Support)
Supporting reason that defends thesis
claim

# Evidence from DBQ documents (at least
onej
# Parenthetical documentation of evidence

El|:r|:|!,r Paragraph 3 (Thesis Support)
Supporting reason that defends thesis
claim

# Evidence from DBQ documents (at least
onej
* Parenthetical docurmentation of evidence

Elul:ty' Paragraph 4 [Thesis Rebuttal)
Paragraph that acknowledges otherside’s
best argument
#+ Evidence from DBQ documents (at least
onej
# Parenthetical documentstion of evidence

Conclusion
¢ |ncludes a clincher statement that
statement re-states the thesis sentence
¢« Dpesn'tuse repetitive statements or




phrases already used in paper

Formatting and Length

« [Double Spaced

# |ncludes headerwith last name and page
nurber

# |ncludes name, teachername, World
History and Date

¢ Includes specified titke, centered

# Paragraphsare indented

# Mustbe 2-6 pagesin length (not including
Works Cited Page)

Composition
# Follows conventions of the English
language including, but not limited to:
capitalzation, punctuation, word choice,
flow, transitions, and sentence structure
¢ Puaoints Eamed
o O Points — fewer than 3 noticeable
Emors
4 Points — 4-T noticeable emors

o
o 3 Points —8-10 noticeable emors
o 2 Points— 10-12 noticeable emors
o 1 Point—more than 13 noticeable
&mors
Works Cited

# Mustbe on s new page in the document
¢ Must have “"Works Cited” centered on

page

# Mustcite all documents mentioned in the
paper

# Must be formatted sccording to MLA
standards

Totals

Final Score:




Appendix C.5: French Revolution Unit Test

14. All of the following were causes of the French Revolution except?
2. Larizh spending by the Roval Family

French Revolution b. Food:hortage:

. L . ) . ¢. Inedquality between the Bstates

Forthe following characteriztic:, identfy what Estate (1%, 2°4, or 3 thev reprezent. d Napoleon's lossat Waterloo

1. Paid taxes 8. Contrel 23% of the land
15 Whatiz 2 b 4¢ rar?
2 Control 10% of the land T. MMain income from tithes to the chirch 2. The third new constinttion of Prance since 1778
b. MNapoleon’ Code of Law

X Bourgeois E. Main income from feudal dues c. MNapoleon’ tifle when he takes over France
4. Clergy o Nobility d. Aapprehen:ion of power from the povernment
3 Control 40%h of the land

For each item below, identify if itiz a charactenistic of Lowms XV (L), Mapoleon (1N}, or both (B].

1&. Abzolute ruler of Franca
10. When the MNational Aszembly metat the Roval Tenniz Cowrt whatwas their purpoze
2. Tochallengs Lows XVI to 2 pame of tenniz 17. Lived in the Palace atVersaille:
b. Towrite 2 constindon for Prance
c. Totzke overthe palace at Verszilles 18 ___ "Wanted alleitizen: to pay taxe:
d. To fores the Eing to move to Fari:
18 Defeated in batfle at Trafzlgar

11. The Conztitufion of 1791 did all of the following except
2. Formed a2 constitutional monarchy
b. Limited the king’s power
c. Formeda five man cowmncil called The Dimctory
d. Made Lows XVI and Marie Antoinette feel like they needed to flee to Austria

20. Whatwas the purpose of the Congres: of Vienna

Raitore Mapoleon back to power

Gain land for France

Settle dizpute: between nation: after Mapoleon

Pa:zzlaws to prevent Napoleon or Fing Low: EVIIL from rizsing to powser again

B

12, Whatwas the name of the committee thatwas uzed to help directwar efforts? 21 Thres principa: puided the Congras: of Viennz compensation, legifimay, 2nd balmes of

2. Committes of Correzpondencs power. Who was required to provide compenszation?
b. Committes of Jacobin: 2. Franece
¢. Committee of Public Jafety b Bz
d. Committes of War Efforts . CrextBritzin
d. Spain

13. The Eeign of Terror was led by three of the men lizted below, who was notinvolred in the reign

&
of terror? 22 Three principal: gimided the Congre:s of Viennx compensation legitimary, and balance of

2. Robespierre power. What did legitimacy da?

b. Danton 2. Garveland backto the county it was acquired from
c. Marat Restored the monarchy to the familvwho had it befors Mapoleon
d. Rasputin

b
¢. Made sure no one nation could dominate the majonty of Asia agzin
d. Made zure one emperor would neter control the majority of Europe




25

. Three principals prided the Congres: of Viennx compensation, legitimacy, and balmes of

power. Whatdid mean to balance the power?

a.

]

Gare land backto the coumtry itwas acqured from

Eestored the monarchy to the familvwho had it before INapoleon
MMade sure no one nation could dominate the majorty of Asia again
IMzde sure one leader would never control the majority of Europe

. Marie Antoinette faced many problems: that can 21l be traced back to the factthat she

Wa: 2 woman

Was from Anstria

Was smarter than the French citizens
And Low: XVI were incompetentrulers

Dumring the Bevoluion, Danton wanted to expand Franee toit: natoral border:. What does

thiz mean?

Danton wanted the border: thatwere shown on the map of the 1791 Constintion.
Danton wanted the commtrie: orginalborder when itbecame 2 commtry.

Danton wanted the border: extended to variou: phvaica bamiers liks the zea.
Danton wanted Prance to continue to expand wntl they had teken over all of
Eurcpe.

Extra Credit (3 Points)

Aladder hangs over the side of 2 ship anchored in a port. The bottom nmg touches the water. The
diztance between nmgs: i= 1 footand the length of the ladderiz 12fe st The tide iz rizsing atthe rats
of 1 footeach hour When will the water reach the seventh nmg from the top?




Appendix D: Sample Student Work

Appendix D.1: Student Work Sample - Struggling

Struggling Student Example
Mrs. WVandergrift

World History

11724114

Reign of Temor

The Reign of terror was justified because the ruler that they had was an unqualified
ruler. King Louis made many bad decisions while he was king. King Louis was also a bad ruler
because him and his wife put the country into financial crisis and because of the hail storms and
lack of money some citizens starved. The king and his wife tried to fiee the country and get
foreign countries o invade france to quench the rebellion. That was what made the king a
terrible leader because he didn't try to settle the rebellion peacefully and save lives instead he
went straight to violence.

Another reason the revolution was justified is because the french people were fighting
for freedoms that all people deserve to have. The revolution was not to just overthrow a king for
the heck of it it was to insure certain freedoms for the people of france. The citizens that fought
for freedoms were wanting more control over who ran the country so they can pick the person
who they thought would make better decisions.

One more reason the french revelution was justified is because the french citizens were
starving. The citizens were more than gualified to think the govermment was behind the financial
crisiz and starvation. The citizens were starving and did not have enough money to buy the food
they needed because the queen and the king were spending too much money on things that
were not helping the country.

Okay enough why the reign of terror was unjustified kets talk why it was not justified. It
was not justified because it caused wery much unneeded deaths. the revolution took 40-50

thousand lives to the guillotine. The guillotine took the lives of the people who even thought the




revoluticn was a bad idea and even the king and queen themselves. The revolution killed many
innocents that were not part of the revolution and were falsely accused.

Another reason the revolution was unjustified was that it brought in foreign armies that
invaded france and killed many people. When the foreign armies invaded it was because the
foreign amies were afraid of the revolution spreading to their countries and the kings losing
power in their counties and revolutions starting. The foreign countries that invaded were the
countries that King Louis was going to hawve help extinguish the revolution in France.

One more reason the revolution was unjusiified is because it desiroyed many homes.
The homes that were destroyed had to be rebuilt and repaired which takes a lot of time and
more money for the materials that it takes to build them. The revolution that started destroyed
many of these homes and put alot of pecple living on the streets and in churches. The
revoluticn did help the country and destroyed it some cases, depending on how you look at the:
Reign of Termor would make your decision but | think the Reign of Terror was very much

justified.

Cited Page

“The Reign of Terror: Was it Justified” packet




Appendix D.2: Student Work Sample - On Pace

COn Pace 1

On Pace Student Example
Ms. Wandergrift
World History Tth
21 Movember 2014
Reign of Termor: Was it Justified?

Would you like to live in a country where you would be killed for just voicing your
opinion? This was what was happening during the Reign of Temor from 1789 to 1794,
This paper will be telling wiy the Reign of Temor was not justified and support why it
was not.

The Reign of Termor was not justified because many of lives were lost.
Approximately 30,00 to 40,000 people were executed by the commissions in the
counfryside (pg#G3). Some of these people were killed for just simply criticizing the
govemment. Executions were so fast that they executed 12 peoplein just 5
minutes. (pg#ag)

Another reason it was not justified is because people were wanting paolitical
freedom. They wanted to be free of King Louis XV1. King Louis XV was trying to escape
to Austria have their military help control the revolution going on in France . People that
wanted the revolution were often beheaded by Maximilien Robespiere there were up to
twelve beheadings in five minutes. (pg#oo)

Finally, the Reign of Termor was controlling. Maximilien Robespieme one of the
leaders of the Reign of Terror wrote, “We must smother the intemal and extemal
enemies of the Republic or perish (pg#67)." In essence, Robespierre is saying they
should kill and defeat the non-supporters of the Republic. Robespierre wrote, “social




On Pace 2

protection is due only to peaceful citizens{pg #57).” This may sound good but they were
going fo be the opposite of peaceful and kill people who thought differently of a
Republic.

Some may say that the Reign of Termor made France a better place to live
because now they could elect France’s ruler but it did not, because they killed so many
people that thought differently of the counterrevolution. About 80,000 to 500,000 people
were killed during the Reign of Temor. These people were often killed for just criticizing
the govermnment.

In conclusion, the Reign of Terror was not justified because so many people
were killed. People were just voicing their opinions and getting their heads chopped off
as entertainment for the whole town to see. The Reign of Terror was also pointless

because a few years later Mapoleon Bonaparte was the leader and he was a dictator.
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Appendix D.3: Student Work Sample - Accelerated

Accelerated 1
Accelerated Students Example

Ms. ‘andergrift
World History
23 November 2014
The Reign of Temor: Was It Justified?

Many events occurred in the years prior to The Reign of Terror, France was in serious
debt, the poor people in France were starving, the tax system France obtained was unfair, and
the people were beginning to grow dislike and unease toward their king, Louis XV1. The people
began to rebel against the King and the idea of absolute monarchy, leading to the King being
guillotined after being found guilty of crimes against the state. He was found guilty by Maximilien
Robespieme, a chief progecutor and the adopted leader of the eighteen-month long peried of the
French Revolution known as the Reign of Terror. The Reign of Temor was a time period in
which the govermment's actions were cruel and entirely unjusiified. From thousands of
unnecessany deaths, confiscating the people of France's freedoms, and in the end, establishing
the same type of government they were onginally frying to escape, overall, the Reign of Temor
was a complete mis-step from what the country of France fruly needed.

During the Reign of Temor, there were thousands of unnecessary deaths that plagued
both enemies and people of France. In the Yendee, in 1793, historians estimated between
80,000 and 500,000 French casualties on both sides ("The Reign™ 59 ). Without the Reign of
Terror theae lives would not have been lost. This loss affected the country of France, and also
other countries in many ways. For example, the Reign of Temor caused a decrease of
population in France and other countries like Austria and Prussia, individually making each
country weaker. Also, how many of these deaths were of innocent people? The number of
unnecessary deaths helps prove that the actions of the government were unjustified.

Another unjustified action the Reign of Temor brought was the extraction of the citizens'

of France's freedoms. For example, the people of France were stripped of their religious




Accelerated 2
freedom, which is one of man's basic rights. Sunday worship, and celebrating holidays like
Christmas and Easter were abolished, and churches were raided and destroyed. Also, people
were being forced into military drafis against their will (5%). In a consiitufional based government
like ours, this would be a violation of the Constitution and would not be tolerated.

The whole ime pericd known as the Reign of Temor was completely unjustified. The
people of France wanted to get away from the same exact type of government the Reign of
Temor brought on; a govemment full of unfaimess, destruction, and total control, confiscating
any type of freedom that the people wished, and had the right to obtain. By execufing such large
numbers of individuals, the govemment was keeping total control through fear of what would
come to them if the people tried to oppose the new govermment. Also, govemment denied legal
counsel to those accused of any act against the government and their rules (55), which was:
unfair to those of the accused rights. When people sought out political freedom during the
counterrevolution, they were punished. An example would be when there was twelhse
beheadings in under five minutes (59). Also, just like under the rule of King Louis X1, the new
leaders were out of touch and selfish; the new leaders claimed they must *smother” the intemal
and external sources of the revolution or perish (67). The only difference of this new
govemment than the one of the king was that there were simply more people working together
to do destruction upon the country instead of just one.

Some people may argue other points like the country had an ungualified ruler, or that the:
counterrevolution was harming French stakility. Even though King Louls was an ungualified
ruler, does that give the new government reason to act the way that they did? They killed
innocent pecple, and took away citizens rights; by doing so weren't they acting just like the so
called “unqualified ruler” before them? Also, how was the countemevolution haming French
stability? They were fighting for what was right, and standing up for their freedom and those who
were too termfied of the govemment to voice their opinion. If this new govemment was so great,

and strong, and exactly what the country of France needed, why would the govemment need to




Accelerated 3
be worried about this little group of people who were rebelling if they thought what they were

doing, as leaders of the government, was what the peopls wanted and what was right?

For many reasons, The Reign of Temmor was unjusiified; from thousands of unnecessary
deaths, confizcating people's freedoms, to recreating the same type of govermment the people
of France were trying to abandon. The new govemment, in many ways, was worse than under
the rule of King Louis the sixteenth, from being more seffizh, more unfair, and more cruel to its
people than ever intended. This time peniod of the French Revolution was a step in the wrong
direction for the country of France.
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Appendix E: Resource Materials

Appendix E.1: Scoring Rubric for Reign of Terror Essay

[Reign of Terror: Was it Justified Scoring Guide

Reguirements

G

]

4

3

2

.1

Comments

Introductory paragraph includes
# Thesis statement
¢« Ananswerto whetherthe Reign of Temor
was justified ornot

Elul:ty' Paragraph 1 (Supporting Thesis)
Supporting reason that defends thesis
claim

#+ Evidence from DBQ documents (at least
onej
# Parenthetical documentstion of evidence

Body Paragraph 2 (Thesis Support)
¢ Supporting reason that defends thesis
claim
# Evidence from DBQ documents (at least
one)
# Parenthetical documentstion of evidence

El|:r|:|5r Paragraph 2 (Thesis Support)
Suppaorting reason that defends thesis
claim

#* Evidence from DBQ documents (at least
onej
* Pamenthetical docurmentation of evidence

Body Paragraph 4 (Thesis Rebuttal)
# Paragraph that acknowledges otherside'’s
best argument
# Evidence from DBQ documents (at least
one)
# Parenthetical documentation of evidence

Conclusion
¢ |ncludes a clincher statement that
statement re-states the thesis sentence
# [Dwoesntuse repetitive statements or




phrases already used in paper

Formatting and Length

« [Double Spaced

# |ncludes headerwith last name and page
nurnber

# |ncludes name, teachername, World
History and Date

¢ Includes specified titke, centered

# Paragraphsare indented

# Must be 2-56 pagesin length (not including
Works Cited Page)

Composition
# Follows conventions of the English
language including, but not lirnited to:
capitalzation, punctuation, word choice,
flow, transitions, and sentence structure
¢ Paoints Eamed
o & Points — fewer than 2 noticeable
mors
4 Points — 4-T noticeable emors

n’
o 3 Points — 8-10 noticeable emors
o 2 Points— 10-12 noticeable emors
o 1 Point—more than 13 noticesble
&mors
Works Cited

# Must be on 8 new page in the document
#  Must have “"Works Cited” centerad on

page
# Must cite all documents mentioned in the
paper
# Must be formatted sccording to MLA
standards

Totals

Final Score:




Appendix E.2: French Revolution Unit Test

This test will be given using an online learning management system (Schoology). Included below is a paper version of the test.

French Rerolution IName:
Ta:

French Revolubion

For the following characteristics, identify what Estate (1%, 2°¢, or 3) thev reprazant.

1. ____ Paidtaxes & ____ Control 23% of the land

2. _____ Conool 10%hof the land 7. _____ Mazinincome from tithes to the chrch
3 _____ Bourgepiz 8 _____ Mainincomefrom fenda duss

4. Clerpy 9. MNobiity

3. ____ Control 4074 of the land

10. When the National Azzembly met at the Roval Tenniz Court, what was their purpoze
To challenge Lowis XV to 2 game of tennis

. Towrte 2 constinion for France
To tzke over the palace at Versailles

. Toforce the King to move to Fars

Bop oo

11. The Constittion of 1791 did all of the following except
Formed a eonstihtional monarchy
. Limited the king’: power
Formed 2 five man cowmeil called The Dimctorr
. Made Lowi: EVI and Marie Antoinette feel like they needed to flee to Anstria

oo

12, Whatwas the name of the committee that was used to help direct war effort=?
Committee of Correspondmes

. Committee of Jacobin:
Committee of Fublic Safety

. Committee of War Effort:

Boaoo

13. The Reipn of Terror wa: led by three of the men listed below, who wa: notinvolved in the reign
of terror?
2. Robespierrs
b. Danton
. Marat
d. Rasputin

14. Al of the following were cauzes of the French Revolution except”
2. Lavizh spending by the Roval Family
b. Food:chortage:s
c. Inequlity between the Bstates
d. Napoleon'sloss atWaterloo

13, Whatis a mut gf mar?
2. The third newconstintion of France since 1776
b. Napoleon's Code of Law
¢. Mapoleon’: tifle when he take: orer Francse
d. Aapprehen:ion of power from the government

For each item below, identfy if itis a characteriztic of Low: XVI (L), IMNapeoleon IV}, or both (B).

16, Absolute rmiler of France

17. _____ Livedin the Palacse at Verzaille:
18 Wanted alleitizen: to pay taxes
19, _____ Defeated in battle 2t Trafalpar

20. Whatwas: the purpose of the Congre:: of Vienna

Eestore INapoleon back to power

Gain land for France

Settle dizpute: between nations after Napolaon

Paszz laws to prevent Wapoleon or King Lows XVIII from rising to power again

oo

21. Three principals puided the Congre:s of Viennz compensation, legitimacy, and balmce of
power. Who was required to provide compenzation?

2. France
b. Fus:ia
c. GreatBritain
d. Epain

22, Three principals puided the Congre:s of Viennz compensation, legitimart, and balmce of
power. Whatdid lepitimacy do?
2. Gaveland backto the country itwas acquired from
. Raestorsd the monarchy to the familywhe had it before Napoleon
©. lMade sure no one nation could dominate the majonty of Asia again
d. Made sure one emperor would never control the majority of Euwrope
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. Three principals prided the Congres: of Viennx compensation, legitimacy, and balmes of

power. Whatdid mean to balance the power?

a.

]

Gare land backto the coumtry itwas acqured from

Eestored the monarchy to the familvwho had it before INapoleon
MMade sure no one nation could dominate the majorty of Asia again
IMzde sure one leader would never control the majority of Europe

. Marie Antoinette faced many problems: that can 21l be traced back to the factthat she

Wa: 2 woman

Was from Anstria

Was smarter than the French citizens
And Low: XVI were incompetentrulers

Dumring the Bevoluion, Danton wanted to expand Franee toit: natoral border:. What does

thiz mean?

Danton wanted the border: thatwere shown on the map of the 1791 Constintion.
Danton wanted the commtrie: orginalborder when itbecame 2 commtry.

Danton wanted the border: extended to variou: phvaica bamiers liks the zea.
Danton wanted Prance to continue to expand wntl they had teken over all of
Eurcpe.

Extra Credit (3 Points)

Aladder hangs over the side of 2 ship anchored in a port. The bottom nmg touches the water. The
diztance between nmgs: i= 1 footand the length of the ladderiz 12fe st The tide iz rizsing atthe rats
of 1 footeach hour When will the water reach the seventh nmg from the top?




Appendix E.3: PowerPoint Notes

Included below is a screenshot of the PowerPoint used to take notes with. Clips that have images or black squares on them contain video clips to enhance

learning.

Background
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Appendix E.4: Causes of the Revolution Reading with Comprehension Questions

By the late eighteenth century, France was on the brink of revolution. The
reasons had been building up over marry years, and mainly concerned the great
divide between the nobility and the clergy, and everybody else. The French
populatien was divided into three estates. The First estate was made up of
the clergy. It numbered around 100,000 peeple. The Second estate was made
up of the nobility. Tt numbered around 400,000 pecple.  The Third estate
was made up of the bourgecisie, wage earners, and the peasantry. It made up
the majority of the French population. The first and second estates enjoyed
certain privileges that that the third estate did

not. Firstly, although they were the richest, they did not have
to pay taxes. They were so the only members in society who
could hold positions of importance such as Officers in the
army. This coused great discontent within the Third Estate.

Tie G f - Crene Roanbiion 1)

KEYWORDS

Revolution — a great
change over a short
perod of time
Estates — the class
system in pre-
revolutionary Francs
Bourgeoisie — middle
class

Mobility — The upper
class

Clergy — The Church
Peasants — The lower
Class, D0% of the
population

Q

THE THIRD ESTATE
- Peasants were forced to do military service.
- Peasants could not hunt or fish on nobles’ estates.

- Peasants made up 87% of the population.

1
e

&

- Peasants had to pay taxes to their lord, the king and the Church.
- Peasants had to use the lord's mill, oven and winepress, and pay for them.

THE FIRST AND SECOND ESTATE
- Mobles had almost complete authority over peasants.
- Mobles did not have to do military service.
- Mobles were exempt from most taxes.
- Mobles collected tolls from people using roads and markets.
- Many nobles and clergy lived in great luxury in chateaux and palaces.

The Kings, through their
ministers and local officials

France. The ‘parliament’
(Estates General) had not been
called since 1614!

By Mixs Lavedle weww, SchoolHisony. ook

Pzsssil

RULED ABSOLUTELY. Do you THINK it's fair’? Which
i aspects of the

This meant that Fhey had F S ystem mi

complete authority over the Third &mg? ;

Source A
Cartoon of 1789

The Peasant, shown
carrying the burden
of maintaining the
fewdal lords and the
clergy

The caption reads
'One hopes this will

end soon’

Source C

Yearly incomes compared.

Archbishop of Paris 50,000 livres
Marquis de Mainvillette 20,000 livres
Prince de Conti 14,000 livres

A Paris parish priest 10,000 livres

A typical vilage priest 750 livres

A master carpenter 200 livres

(The livre was replaced by the franc in 1725. In the
780s, there were about 4 livres to £1).

Source B
An Englishman’s view of French Peasant
1787 — 1750
| was joined by a poor woman who
complained of the times. Her husband had
anly a morsel of land, cne cow and a poor
horse. But they had to pay 20kg of wheat and
three chickens as feudal dues to one lord, and
0kg of oats, one chicken and five pence to
anather, along with very heavy taxes to the
king's tax collectors: “The taxes and feudal
dues are crushing us.”

(Trawels in Franoce — Arthur Young, 1792)

Source D
The People should have power, 1775,

Man is bom free. No man has any natural
authority ower others: foree does not give
anmyone that right. The power to make laws
belongs to the people and only to the people.

(a pamphiet, banned by the French
gowvermment in 1775, Jean Jacques
Rousseau.)

—

Tasks

Look back at the information on these sheets. List the reasons why many people in

France were critical of a) the nobility: b) the King: c) the dergy

IS

What might & French peasant have grumbled about in 17887

Look at source A. Explain what point you think the cartoonist was making. Remember to
explain the significance of the three characters, as well as the caption undemeath.

How does the author of source B describe the lives of French peasants? (Remember: it is not
enough to say ‘good’ or 'bad’ — you need io give examples from the source!)

Study sources A, B and C together. Do these sources explain why poor people in France
resented the rich? Explain your answer using the sources.

Rousseau (source D) was an influential writer at this time. Along with other writers like Voltaire,

e wanted France to have a more democratic form of government. Who would be maost
influsnced by his words and why? (Remember to include extracts from the source in your

FNSWEr.}

The pamphlet which source D came from was banned in 1775, Why do you think this was?

Which members of French society would want it to be banned?

Use your own paper to
answer these questions!
Write neatly for credit!

Create a picture
representation of one of the
sources above Mot Source A)
-See Ms._ Beaver for a rubric




Appendix E.5: The King and the Revolution Reading with Comprehension Questions

The King and the Revolution

What sort of man was Louis XVI?

Louis ¥V| came to the throne in 1774, He was an absolute monarch,

which meant that he was
had been given to him by

who was dying of tubsrcu

rumars about love affairs,

“The power to make laws
bedongs only to me”

Source A King Lous X1
of France:

Source B. Louis XV1,
{1774 —1793)

power. Like many other European monarchs, Louis believed his power
the Estates General meeting, Louis was more concemed with his son

Louis was dominated by his wife, Marie-Antoinette, whose brother was
the Awstrian Emperor.  Marie-Antoinette was the subject of mamy

was also criticized by mamny for the way she interfered with Louis's
attempts fo gowvemn the country.

mot bound by a constitution, so had complete
God. Louis was a ‘family-man'. Even during

losis than the political crisis he was facing.

expensive clothes and over spending. She

How did Louis respond to the
events of 1789-917

Itis possible that Louis did not fully understand the events of
1789 —1701. It is also possible that Lowis had no idea how
widespread the demand was for reform in France. When the
Three Estates met in May 1788, Louis did not have any
ideas to put to them. When the Mational Assembly was sat
up, Louis did not kmow what he should do.  On 5-8 October,
1789, the Paris mob came to Louis’s palace at Versailles
and attacked. They captured Louis and his family, and
imprisaned him in the Tuilleries in Paris. Louis could have
orderad his guards to fire on the mob but refused to do so.
Louis claimed that he played the role of an English style
‘constitutional monarch’. Between 1788-1781, Louis signed
decrees from the Assembly so

that they became law.

Im September 1781, when the constitution was finally
proclaimed, Louis signed an oath of loyalty. Some beliews
that this was an act of good will from Louis. Others. think that|
Louis took the oath because he had no other choice. What
do YOU think? Read the information on Louis's behavior
betwesn 1788 and 1781 before you make your decision.

A

Source C. Queen Mane-
Antoinetts of France

Lou

Assembly's attempts at reform.

1.

bt

2n June 22w, Louis and his family were captured and brought back to Paris. The crowd along the way jeered
them, but once in Paris, Louis and his family were grested with a grim silence. Anyone who applauded the King
was beaten, and amyone who insulted him was hanged. The Mational Assembly had to decide what to do with

Lou

How did Louis behave in 1789 — 17917

is behavior in the years 1788 — 1781 is crucial in deciding whether or not Louis co-operated with the

When many nobles fled France after their chateaux were burned. Louis continued to support the nobles
{kmown as emigrés) who were now living in the courts of other European menarchs, by sending money io
them.

Marie-Antoinstte (whose brother was Emperor of Austria) wrote to neighboring monarchies stating that she
and Louis wanted to leave France and that they hoped their absolute monarch friends would invade France,
put down the revolution and restore Louis fo absolute monarch. Louis agreed with his wife's actions, and
himself wrote to the kings of Prussia, Spain and Sweden, as well as the emperors of Austria and Russia to

suggest an alliance to put down the revolution.

During the night of Jume 20-21, 1781, Louis attempied to escape to Montmedy. near the Austrian
Metherlands. He and his family were disguised and camied false passports. Once there, he hoped, he would
rally the émigres nobles, get the support of Ausiria and return with an army. However, Louis’s plan was filled

with problems.

- Firstly, the queen insisted that all the family travel together. This meant using a larger, slower coach,

which, even with six horses had a top speed of only 10km per hour.
- The bodyguards wores easily recognizable uniforms.
- Thers were six people instead of five listed on the passport.

- Louis himself was recognized on the route io Varennes, and a mob prevented his coach from

ing

- Louis's advisers suggested he use his bodyguards to shoot their way through the mob, but Louis

refused.

is.§. What happened next§§

g
3

PAGS being Brought back o the pigsty’

ource £: Lous and family baing orougl

Source D. Descriptions of Lowls and Marle -Antolnette
by an Amedican Ambassador In Franca

On Lows._.. He Is an honest man and wishes o do
good, but he has not elther genlus or education. ..

On Marie-Antoinette... Louls has a quesn who controls
his weak mind. Her_.extravagance has been 3 malor
CAUsE of exnausiing the govemment's finances.

| By Mis Lawidie: i SChoaHES Yy o ok |

_

Tasks. ..

1
2

3

) Carefully look at sources A, B, and D. What kind of person do
you think Louis X1 was?

) Mow look at sources C and D. How would you describe
Marie-Antoinette?

) Can you be sure that your descriptions of Louis and his
queen are accurate? Explain your answer.

4) In what three ways did Louis behave badly in the years

5
6

1789-17917 Explain each fully.
) How did Louis show that he could not be trusted during this
time?
What point was the cartoonist of source E trying to make?
Explain your answer.

-—

Well??7?

In the end, the Assembly
decided to keep Louis as
their CONSTITUTIOMAL
MOMARCH (a monarch
wha has to obey the rules
of a constitution). On
September 3 1791, the
constitution was
proclaimed and Louis
swore an oath of loyalty to
it. On 30" September
1781, the Mational
Assembly declared its work
finished. It seemed the
revolution was over.

Please use
your own
paper to

answer the
questions.

I 4




Appendix E.6: Reign of Terror - Was it Justified? DBQ Packet

Raign of Terros Min-0 Rsign at Tarrer Mini-2

Hook Exercise: Reign of Terror

-
The Reign of Terror:
e e’ g 0 e 0 . The individual or the society: whose needs are more important? Whenever people live together in a

small community or a large nation, some compromise is needed between the needs of one versus the

Was It Justified? i g

Consider each of the fallowing sitwations. With a partner, decide whose needs are more important,
the inchividhual’s or the group’s. Check the box that matches your position and be ready 1o discuss
with the cluss
Seenaria Individual  Group Reason
Is More s More
Important Important

An air traveler going
thiogh security i required
to take off her shoes, put

woikerries m |:l|:|x||r_' hags, and D D
subimit to a random full-body

s by o Temade security
officer.

A high school wrestler is
required to take & urine test

belore his slale Ioumanenl
match to see whether be B D
has been taking drugs,

Overview: The French Revoleion began in 1789 a8 an atbempt to form a new govemmenl in Frince, A war protester is amested

Irwas a revolution that did not follow a simple path. O broadside (poster) from the time read, fmd- taken 1o jail rI:'_r refus-

“Unity, Indivisibility of the Republiz, Liverty, Equality, Fraternity or Death” It is the last word, of ing 10 leave a public purk I:l I:F
course, thit is troohling, This Mini-(} asks you to consider the revolutionary values expressed above, alfler curfew.

anid the meuns used by the French revoltionary government o pot those values in place.

The Documents: ]
: The government deporis
Document A: Timeline of the Relgn of Terror a law-abiding high school
Document B: The External Threat (map) _smd:nt v:llm heas lived I:I
Drocurment C: The laternal Threat (map) illegally in the United

States sinee the age of two.
Docwment D Letter from the Vendée

Documem E: The Committee of Publi S;ll‘my
Document F: The Guillotine (image) publication of a student's
Document G; Robespieme, “Report on the Principles of Public Morality” controversial afticle in the D D
school newspaper.

A principal refuses o allow

A Mini Documeant Based Cuestion (Mini-C1)

R T CN] o This. page may be reproduced Tor clssnoom e T B Pt This page may be mproduced for dassroom usa




Background Essay

Reign af Tarror Mini-2

The Reign of Terror: Was it Justified?

In 1785 the French Revolution upsel a cen-
taries-obd French applecart, In the eyes of many,
hiwever, the applecan needed upsetting. For
yiars, ahsolute monarchs had roled the French
matbon with litle consideration for the majority of
the people. The king, Louis XV, was lsving hs
trowbles, France was m serioes debt because of ax-
pensive wars in Evrope, France had sworsened her
deht by helping America fight the British overseas,
Meanwhile, at home, poor people were starving,
The price of bread had skyrocketed because bad

Austria, and Prossia were unhappy because they
feared a spread of the revolution. Some peasanis
in the French countryside were unhappy about
heving to fight in the foreign wars. To deal with
this opposition, the French revolution became
e Faddical. Led by a chief prosecutor nansed
Maximiben Robesperre, the king was found
guilty of crimes against the state and guillodined
in a public square on January 21, 1793, His wife,
Daric Antoinette, wos executed nine months Later,
The execution of Loois XVI marked the

weather had devas- e
tated the grain harvest. s e
Milking mustiers stll
wiorss wiis i oomfusing
and unfair tax system.
To his credit, Louis
sowght the advice

of nohles, clsrch
officials, and even
commoners, but the
problems just grew

When Louis XV
calbed the Estates
General, an assembly
of 1,200men, wo help sobve the Anancial crisis, he
unleashed change he could not contred, Cin June
20, 1789, o powerful group of men wolked o
of the Estates General and vowed to create o new
Constitution. Three weeks later, mobhs of Parisians
stormed an old fortress called the Bastille and stole
weapons that woukd later be used apaanst the roval
government fowoes, Om .-\u.gl:l.u 6, the new revolu-
tionary government signed a document colled the
Declaraiion af Righis of Man and Cirizen which
ensured “Likeny, Equality, and Fraternity™ for the
peopbe of France. Half the adult male population
was given the dght 1o vote, reducing the power of
the ki.1|g and the nohles while giving MEW [HAWETS
tar the common people,

Mot everyone loved the reforms. The nobiliny
and the Catholic Church were unhappy becauss
they bost a chunk of their property and power.
Muomarchs in neighboring counries like England,

B T DO Frcject Thhpﬁgﬁﬂu‘pbﬂrnpmﬂxmmdnwmm usa

Storming of the Bastila, July 14, 1788

= heginning of an
18-rmonth period of
the French Ravolu-
tion that has come
0 be called “The
Reign of Terror”
Led by Robesperre,
the pEw poviem-
el proceeded o
execute large num-
bers of individuals
whom it considered
to b enemibes of th
revolution. Among
115 largeds were the Catholic Church, which they
regirded as the ol order, and pessant rebels, At
the same time, international tensions escalated
into war. The new government had to do hattle
both inside and outside the country.

In mudcl- 1794 chex Bedgn of Temor came 1ooa
rather abrupt end. Robespierre himselll was ex-
eculed ancd a more conservalive government was
put in place. Within five years Mopoleon would
take control.

Bt owr focws is on the Reign of Terror. This
Delini-) asks you o consider how far a peogle and
a governiment shoald go to preserve their vision of
libeerty e equalivy. In 1793 anc 1794, were con
ditions in France serious ensugh to regquire such
i viokent response by the revolutionory govem-
ment? In other words, The Reign of Ternar: Was ir
Jusrifed ¥

43

Resgn al Tarror Mini-0

Background Essay Questions

L. Who was the absolute monarch of France in 17897
L What wene three serious problems that faced Loois XV in the 1780s7

3. In what year did the French Revolwion begin? Was this shortly before or shonly afier the
American Revelution?

4. In Avgust 1788 what three words became the rallying ery of the French Bevolwtion?

3. Why were members of the French nobility and the French Catholic Church upset about the
revolution?

&, Who became leader of the radical wing of the revolutionary governrment?
T. Define these erms:

ahsolute monarch

Estases General

fratesiiry

radicul

guillodine

Reagn of Terror

comservitive

Timeline

1762 - Rousscan writes The Soctal Corrract.

1776 = Unitexd States declare indepemience.

1789 - Storming of the Bastille in Paris. Symbaol of the French Revolution,

1789 — United States Constitution is ratified.

17871 - Slave Revalt in the French colony of Saimt Domingue, now known as Haiti,
1793 = 1794 — Reign of Termror in France.

1798 — Napoleon becomes virtual dictator of France

- &1
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Rrign ol Terrar Mini-G

Document A

Sourca: VAOUS ROUITTRE
Timeline of the Reign of Terror
1789 July Beginning of the French Revolution. King Leais XV is fonced o share power.

1791 Awgust Ansiria and Prussia form an alliance 1o stop the French Revolution.

1792 Awgust 19 Rewolution grows mone radical. Leais XV is impriscoed.
Beptember  Constibational monarchy ends. Replaced by a pepublscan govemment. War with Prussis
and Austrin begins. Lonis escapes, flees with family, is canght and imprisoned again.
1793 Jamueary 21 Kobesplerre presides over the guillotining of Lowis X1
Murch=April Tribunal and Commities of Public Safety is created o fight “enemies of the revelution”
April Cousterrovolutionary revolis break out inside France,
August Levée en Masse (forced malitary draft for all French males) foels revolts.
Mavembser Festival af Reason. Christian churches ane soon closed by revolutionary povemment.
December Commities of Poblic Safety cracks down on rebels,
Coumterrevolution m western Franos i near collapse.
1794 Februsry All slavery abolished in the French colonies.
April fMay  French victory over forsign enemies is nearly comphete,
June Government denies legal counsel o acoused enemies of the revolution. The number

al governmen exscations sharply incresses. Two-thinds of all executions during the
Reign of Terror ocour in June and July af 1764,

July Radical leader Robespierne is executed by guillotine, Many govemment policies of
last two years will soon end. The Reign of Temor is declared over,

Document Analysis
1. For nesrly too years, Franos was a constitutional monarchy. What kind of governmendt is that?

2. Howr many months was it between the guilletinimg of Lowis X1 and the guillotining of Robespierre?
3. Why did the revolutionary povemment in Paris need o military draflin 17937
4. What evidence ks there that the revolutionary government that supporting the Reign of Terror also

supported human fghts? What evidence is there that the govemment that supported the Reign of
Terror dented civil Hights?

5. What evidence is there that the Reign of Terror was successtul in fighting both enemies inside Frince
{counterrevolutionaries) and foreipn enemiesT

5015 Ths D0 Progect This page may be reproduced for classroom uss

FReaign of Temor bni-0

Document B

Source: Map cramed from vaious sounses,

Maote: In August 1792, an 80,000-man army masched into Frarce. Nearky half the force was Prussiam, and the athes hall
Ausiian, Ausiria and Prussia wena manarchies and both wane afrad tal resolton might spread fo ther countries. Aus-
Iria wies alsa concamad about the salaty of Louks X507 wite, Oueen Mare Amainatte, who was a daughter in the Ausinan
rirgal Tamike, Maardy 10,000 Feanch amy alficeds and asistocrats had also mowved o Bha Ausidan-coniraled NMethordands.
Thass degras bommed armiss and allad themsabss with France's forsgn anamiag.

— . “NETHERLANDS g
- S

ENGLAND |

2, Tha tide changed in
Seplambar of 1782 whan
Iha Fremch Toughl back
and won tha famaus

4 Batie of Valmy, The
Frainch army had thres
purposas in mind: o

| protect tha naw govam:
| ment ol home; to sproad
o| the resolationary eals
' of iberty. equalty and
- frabermity bergond B bor-
o] ders; and o purish the

[] Freach Republic, 1782
[ Anemeacad be Framce, 1792-95
alfemm French armics
= Fareign armies

1. In Apedl of 1792, Yaaring an attack, France docland waron Ausira. 3. Batween 1762 and 1785, France
Joined by the Frussians, the Austrians resporded by invading, sasiy dulwalid Prossia and Asalin and inck
captunng Longwy and Vardun o e Auslrian Nathafands,

Document Analysis

1. With which countries was France al war in 1792 and 17937
2. Which major cities did the French lose in 17927

3. Why was Austria so concerned about the possible spread of the French Revohstion

4, Hiow didd émigrés threaten France?

5. Based on this document, do you think executing French supporters of the Aostrian and Prissian
ronarchies was justified? Explain.

. 57
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Reaign of Temar Mini-G

Document C

Sounca: Map created fmm vanous sources,

Mate: The map below shows ansas of the highes! resistarce bo the revolutionary goveremenl. These courarn-
rmvakiicnanics intuded some membens of the anstocracy, priests, lammess, and lownspeople. They wens a mined
It of French man ard women whom e revolutionary govemment regarded as thieves ar rabble (ower class mob).

In 1793, a mvolutionary campaign was launched aganst e Cathalic

Churche Sunday worship, Chrisimas, and Easter were abolished. A

church official wrate that in Auxerne, France pavemimeant represenia-

Eres ook & copper crucilia which was on the allar, . . [and] carried &

rnockingly, upside down on & carl, olfaring il o passers-by to apit on.”
i

: -
i P vendie Bebellian

The Vendge . - riher aress of resistance
e A [ French serritory, 1793
caurlerevalution. | = Erench border. 1760
Pecgle hara farcaly
fowght ageinst ihe
milkary draft cailed

thie levde an meses .|
and against lews that
tried to aboksh Ghris-
tianity in France,

7
In Oclober 1793, Revolutionanes dacidad to maka
edwean 80,000 and 500,000 Franch an geample of countarevcluticnarias in Lyons. On
peapla on both sides died in the ana day, revalutionanas desbroyad 1600 homas and
Wandés in 1783, choppad off 12 haads in ive mnutes.

Histarans esfimale that ampahens

Document Analysis
1. What do the shaded areas represent on this map?

2. What was the levée en masse?
3. What did the government do o religiows property in Awserre, France?

4, Why do you think so many people in the Vendée were killed in 17937

5. How could you use this document to prove that the Temor was justified or not justified?

58
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Ralgn of Temor kinkG

Document D

Sowurce: Leter from the Vendée, 1780,

Mate: This latter was sent to tha National Gorrention (tha revolutionary govermmaent in Paris) by a local govemment: of-
fickad in weslam Francs. Al this lima, courdamesclutionary activity had been increasing for mone than a paar. This

odicial i8 meperiing tha soidiees airondy aent by (ha pnmmmmmum “raibie’ and ho ks ariting

fewr e halk), Te rake mallars evan mena i

L i‘lmﬂ sama Timss from the sath

{Town of) Miort, 25 August, 1793, Year 1V of Freedom

The departmental adviser reported
1o yod, in the last maail, the troubling
events which cccurred in the district
of Chéitillon. Mew information shows
s that the crowd 15 L":!I'I[iTIIJII‘lE L
gather._.. The council meanwhile has
taken strong measures, and ot this mo-
ment there are three thowsand national
guardsmen in the region o establish
onder, It is with the greatest of sor-
row Lhat we inform you that 3i% patri-
ots have already fallen victim to this
rabhle, but at least forty of their num-
Taer were Kilbed,

Wi had reason o hope that these
gatherings would cease as soon a5
the pueblic iroops armved. Our lopes
were misguided, and this cavwses us the
greatest of worries, Having already

dispatched all of the armed force that
was at our disposal, the departments of
the Vendée (and others) showed us ...
their fraternity and neighborliness by
comibng o pur aid during these circum-
stances. Without these depariments,
this unforunste region would today
have fallen to the rebels. . ..

Wiz can not hide from you, sirs,
thint i severe and swifl example needs
Lo be st Already several of these
bandits have been arrested, and the
departmental adviser requests that you
Bssue a decree wherehy the criminal
court of Miort judges this cnse as the
Tust resor.® It s the only way 1@ bring
peace hack to this unfortunate region.
Wi hope that you will not refuss us
this reguest,

“padgmant of last msart: the lecal court has final say Thane can be no appaal, even fora death by

fuikaling coericsion,

Document Analysis

1. When was this letter written?
2 Who wrote the letter and to whorm?

3. What 15 the purpose of the letter?

4. I there any evidence in the document that helps you measure the size of the revolt? Explain,

5. How can you use the document o argue that the Relgn of Terror was justified or not justified?

B1
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Reign ol Tesror Mini-G

Document E

Sourca: Steven Otfrcsks, Tiumph ang Terrar: The Franch Revolufion, 1993

[In March 1793] the revolutionary Tribunal (a court of justice) was established
Lo by all erimes against the siate. Tribunal members would not be elecied

by the people, but appointed by the National Comvention (the revolutionory
government) and their power would be absolute, Watch commitiees were set

up i every neighborhood to ferret out and expel any foreigners suspected of
counterrevalutionary activities. On April 6, 1793, [the National Convention
established] the Committee of Public Safety... The purpose was 10 “protect the
pusblic safedy™ from enembes both in and outside of France. The Commitiee soon
emiployed a shadowy network of informers and spies to achieve these ends, Mo
one was sofe from suspicion, A coreless word of eriticism spoken aguinst the i
government could pul one in prson o worse, :

Moba; & Tired, the Trikunal lolewed & lomalized legal procaduns, but hal gradually beoka doem.

This acousesd wars deried lamyar, Corvicion based an palviolis “imulion” mihar han sddencs was
allowed b Pars, while some mambens of e wppes daases warg acquimed, the Trikunal semancsg
2750 10 death. I ths courtryaide, The siow Fibunalk were réplaced wilh niblees commissions Thal kilksd
ari esSmated 35,000 1o 40,000 people. Many of thess pecpls wens quilafined

Document Analysis

1. 15 this a primary or a secondary source?

2. What was the purpose of the Tribunal and bow were the judges chosen”

3. What was the purpose of the waich committess?

A, What sorts of activities could get & person in trouble with the Committee of Public Safery?
5, How many peopbe were executed by the commissions in the countryside?

. Do you think the activities of the Tribunal and Committee of Public Safely were justilied ]

a3
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Falgn of Termar Minl-2

Document F

Source; Dt al King Lous XV on 2128 of January 1795 Engeaving by Fauchar-Gudin, 181h cantury,

Mobe: The guilloging Escame e of tha powail symbols o the Feanch Ravolutian, Lowls XV, his wife Marne Ansonette,
arnd evaar e foayr Nigune bebind the Reign of Temar, Robeapkera. &l disd by decapitation. Tha guillating was rmgaaded as
& Furrans way 1o exeose ciminals, it bad & sham, angksd blads, which droppad quickly on & guidad Inack. Histariang
astimale that betwean 20,000 and 40,000 peaplds vean kiked by tha gulledng during tha Raign ol Teems, Tha publs
guiliotinings were memorable evems. One cbssrer who attanded Louis's beheading wiote, “[The king's] bood flowed
and cnes of joy from eighty thousand amed men stnack my ears . .. | saw poople pass by amm in arm, Bughing and
chatting familarky as i they were al a festeal®

AT S

Document Analysis

1. Whal was the date of this evem?
2. Whose head is the executioner holding?

3 Where is the execution taking place?

4, Describe the crowd in allendance.

5. How could you use this document to argue that the Terror was justified or not justified?

- : 65
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Relgn of Terar Mn-Q

Document G

Source: Maximdian Aobespieme, Raper! on tha Prinoiples of Pubde Momby spesch to the Nafonal Consention,
Fannany 5, 1734,

Noba: Mawmiken de Fobespierne was perhians tha mast famous French Aesoitonary. Educated as a lawyer, ha ba.
fioved in Aousseau’s faaching that the right i gowvern comess fram the peopie. Fobesplama also hald the hallad fhat
all pacpla shoukd ba abka 0 wobe. Ha daamad of meking Franos & coralilufional republs rathar Than & menarosy.
He was ore of the anchitects ol the Reign of Tero:,

Cltlzen-representatives of the people.

- I eeder to Jay the fonndssions of democracy among us and
o consolidate i, in order to arrive at the pesceful seign of
constitutional law, we must finish the war of liberty against
tyranny and salely cross through the storms of the revolution:
theat is the goal of the revolutionary system which yow have puat
in order. You should therefore still base your conduct wpon the
slormy cireumstances nowhich the repatlic nds iself, ..

Social protection is dwe only peaceful citizens; there are
oo citizens in the Republic but the repoblicans, The royalists,
the comspiralors wre, in its eyes, only strangers of, rgther, en-
emics. ... Are nof the enemies within the allies of tose with-
ot ...

We muest smother the internal and external enemies of the
Republic or perish. .

Document Analysis
1. According 1o Bobespierme, what are the goals of the war and the revolution?

2. Whom should the government protect, aceording to Robespierne?

A What does Robespeerre mean by “internal” epemies and “external” enemies of the Republic?

4. What does Robespierne believe should be done to enemiss of the Republic?

5. How could you use this document to argue thal the Reign of Terror was justified or not justifed?
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Appendix E.7: Napoleon Changes France Reading Activity and Comprehension Questions

wwr SchoolHistony co.uk

How Did France Change Under
Napoleon?

before, and during Napoleor's rule.

Mapoleon has been remembered not only fer his military victories, but
dlso as a 'Great Reformer'. bringing about improvements to France and
French Society. Mapoleon himself said: "I intend to keep the Revolution's
useful changes, but not to abandon the good institutions it mistakenly
destroyed.” So, how did France change under Napeleon? And did it change
for the better? To omwer these questions, we need to look at France

CHAMGES TO EDUCATION

UMDER THE KIMGE - Only the
privileged went to schools, which were
run by The Church. Pupils were taught
respect for elders and religion.

THE REVOLUTION brought some
change. Revolutionaries  proclaimed
that scheol was for everyeone,
and state schools were even
proposed, but none were set up. The
Aim was to encourage pupils to
investigate and question.

UMDER MAPOLECOM - The education
system in France changed. Four
grades of school were set up: primary,
secoendary, lycées (schoels run on
military lines) and technical schoals.
Schools now stressed the importance of
obedience and military values -
although primary education stayed
almost as it had been before 1789.
Science and math became more
importantsub jects in  secondary
schools. In 1814, 9000 pupils were
attending the 36 lycées - out of a

GOVERNIMG FRAMCE

UNBER THE KING& - Lowis had
absolute power, and could not be removed.
There was no Mational_Assembly (or
Parliament) and there were no elections,
so people did not have a say in who was in
power in France. The King made all the lows,
and as a result, some were very out of dote
such as the Estates system, and inequality
of different groups in society.

THE REVOLUTION brought changes. There
was no single ruler of France, and a Matienal
Assembly was elected by voters (all men).
The Assembly made all the laws, which meant
that mamy new lows were introduced.

UMDER MAPOLEOM - More changes were
intfroduced. Mapoleon became Emperor of
France, and could not be removed from
power. There were two Mational Assemblies,
with members chosen by Mapoleon
from condidates elected by the people.
All men could wote. but after 1804, there
All lows  were

by e Assemblies.

were no elections.

made

population of 30 millien.

THIMKY How much
change had taken
place in schools?

THIMEN In what ways
were the regimes of
Mapoleon and Louis
dif ferent?

(.

The Code stated that:

property.

for any time up to a month

The Code Napoleon, 1804

# Al people were declared equal before the law.

There were no longer any special privileges for
Mobles, Churchmen or neh people

Parents were given powers over their choldren.
Wives were not allowed to sell or give away

* A pafe could only own property with her
husband’s consent in wntmg,
* Fathers were allowed to mpnson thew cluldren

In 1804 the MNapoleonic Code was
imtreduced. It had a set of clear
laws, applicable to all members of
French Society. The Code was also
imtroduced inte other parts of
Europe conquered by Mapolean, like

Feudal nghts were endead. Ttaly. Spain and some parts of
Trial by Jwry was guaranteed. Germany.
Religious Freedom was guaranteed

“The huSband must possess the
abselute power and right to say to
his wife: "Madam you shall not go to
the theatre, you shall ot receive
such and such a person, for the
children you bear shall be mine'.
Women should stick to knitting.”

France under Mapoleon sometimes
seemed similor to Fronce under King
Louis. The Prison and Courts system
was ‘officially’ different, in that you
could  mo longer be put in
prison without chorge and everyone
was equal in the courts, nobles did not
have special rights anymore, but even
in Napoleon's rule  there
were restrictions. He hod a
secret pelice force, which from 1810
could arrest people without trial
Mepoleon, like King Louis, and unlike
the Revolution, tried to censor and

cenfrol  the newspapers, and
free speech was not slowed  in
France op the h
[ Emgire, =

Comments made by Mapoleon when
drawing up the Code.

THE CATHOLIC CHURC

During the Revolution. the land owned by the Catholic Church
was sold of f and any religion was permitted (onby Catholicism
was practiced in the Ancien Begime”). In 1802, Mapoleon
made an agreement with the Pope colled the Concordat in
which the Pope agreed that the Church would not get its land
back and in return, Cathelicism was accepted as the religion
of the mojority. As well os this, it was agreed that Bishops
were to be chosen by Mapoleon, and agreed by the Pope. This
meant that the government now had greater contrel over the
Church.

“If the press is not
controlled, I shall not
remain three days in

power.” Mapeleon

"The onple. must hawe religion, N
and religion must be in the o~ ¥
hards of the government.” -

Mapaleon b e
=T [

ARE ¥OU STILL THIMKIMNG? How much
have things changed under Mapoleon?

Are hizs ways really that different from
Louis?




FREMCH SOCIETY

Mapoleon tried to make sure that all major groups gained from his rule. For peasants,
Mapoleon made sure that they could keep their land by eradicating Feudalism. He restored
the Catholic Church to its former impertance through the Concordat, and the peasants no
lenger had to pay tithes. For the Mobles, Mapeleon offered 'king-like' stability. He created
titles for some pecple, though these new nobles had no special privileges.
Mapoleon tried to reward talented and hardworking people by setting up
the Legion of Honor in 1802_ It is still one of the highest honors you

can receive in France today.

Some of the things said by INapoleon!

The ignorant class will
no bonger exercise their
influence on making laws
or on government.

It is not what is
true that counts,
bt what people

think is frue.

In France women are
considered too highly.
They should not be
regarded as equal to
men. In reality they are
nothing more than
machines for producing
children.

Public education does
ROt SUIT WOMER, @5
they are not called
upon to live in public.
marriage is their
whole estimarion.

THIME! What do

BULIDINGS AMD ROADS these quotes tell us
about Mapoleon?

Mapoleen ordered the building of new roads, canals
and bridges. Huge amounts of money were invested in
improving the image of France's capital, Paris. Older
buildings were improved, and new buildings were put up. A
better network of reads was plarmed for Paris, and several
memorials to the Revelution and to Mapoleon himself -

were erected.

L'Arc de Triomphe. Paris - built in
1813 to celebrate Mapoleon's
victories in wars all over Europe

1. In what ways did Mapoleon reform the education system in France?
2. Which aspects of Mapoleon's education system did not change?
3. Inwhat ways were the governments of King Louis XVT (pre-Revolution) and
Mapoleon different?
4. Inwhat ways were they similar?
5. Read the Mapolecnic Code. List the points of the code which you think are:
a. Fair?
b. Unfair?
Give reasons for your choices.
. How did Napoleon try to restrict individual rights and freedoms?
Why do you think Mapoleon felt it was so important to control the press?
. How did Napoleon try to contrel religion in France?
. What was the appeal of Mapoleon to:
a. The Peasants?
b. The Mobility?
10. Read some of the things said by Napoleon (on all of the sheets). What
do these extracts tell us about Mapeleon's attitude towards:
a. His role as Emperor?
b. Women?
c. The Media?
d. The lower classes?
11. How did Mapoleon improve France's cities and towns?

HOW FAR DID MAPOLEQM REALLY REFORM
FRAMCE?

This is an extended piece of writing. It should be one page, double spaced in
size 12 Times Mew Roman. We will spend twe days in the computer lab on this.
Please make sure you use your time wisely. If you de not finish in the two days,
then it will be up fo you to find fime fo complete your work

You should crganize your answer intoe five sections, which you can later put
into paragrophs. The five areas are: Education, The Government, The Church,
Rights and Freedoms and Society. Te answer the BIG question, you need to lock
at how far Mapoleon reformed each of the sections. For example. in some
areas there had been great change, but in others, there were few
differences from the time of King Louis. You should include in your answer
quotes and oprirs from the man himself to suppert your reasoning. You need to
write a brief introduction to your work, and sum up your arguments with a
strong conclusion. You will then furn in your paper with your rubric.




Appendix E.8: Other Online Resources
To successfully complete this unit, students and teachers will utilize a variety of online tools.

Schoology — (www.schoology.com) is an online learning management system (LMS) that allows students and teachers to move to a more virtual setting —

reducing the needs for papers, while encouraging communication and collaboration. Schoology will be used at various points in this lesson including submission
of: any electronic homework, rough drafts, peer reviews, final drafts, discussion questions, and final unit assessments.

Bubbl.us — (https://bubbl.us) is an online mind mapping tool. While there are numerous mind mapping tools available, this will be the one demonstrated and

modeled by the teacher. It is user-friendly and allows a person to easily create and organize a nice amount of information while still being able to be printed and
easily read.

Google Docs — (https://drive.google.com/drive) is very similar to the Office Suite by Microsoft, but it allows a user to share and collaborate with others to
strengthen their work. While there are many apps available, the students and teacher will utilize the Document portion in order to create their persuasive essay.

The use of Google Docs allows the teacher and students to work on successfully completing the Common Core 9-10.W.6 standard: “Use technology, including
the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.”
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