Unit of Instruction Organizer
Teacher: Jessica Vandergrift
Subject: World History

Grade: 10th

School Year: 2015-2016

Unit of Study: French Revolution

1.

List the Board of Education-approved curriculum content addressed in this Unit of Instruction.(Write out the standard(s) your instruction will
support.)
Core Standard/GLE:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French)
and the Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)
CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the
text.
Write out the specific unit objectives that will address the Board of Education-approved curriculum content.
Unit Objectives:
1. Student can identify and explain the major causes of the French Revolution.
2. Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary sources.
3. Student can determine how society change politically, economical, and socially from the Rule of Louis XVI through after the rule of Napoleon
Bonaparte.

2.

Provide essential question(s) and guiding questions that are aligned with unit objectives (i.e., questions that focus students’ attention on
meaningful activities leading to desired outcomes).

3.

Indicate whether essential question(s) and guiding questions require higher-order thinking according to Depth of Knowledge (DOK)level or
Bloom’s Taxonomy.

Essential Question(s): (See note at the end of the Unit of Instruction Organizer.)
How did political, economic, and social conditions of 18th century France lead to a
revolution?
In what ways did the French Revolution change the balance of power in Europe?
Is the use of terror ever justified?

DOK or Bloom’s Taxonomy:
DOK 3 – Strategic Thinking
DOK 3 – Strategic Thinking /DOK 4 – Extended Thinking
DOK 3 – Strategic Thinking /DOK 4 – Extended Thinking

Guiding Questions: (See note at end of the Unit of Instruction Organizer.)
Why were the people in France upset with the Reign of Louis XVI and Marie Antoinette?
Could these reasons have been biased based on what we know about Marie Antoinette?
Why or Why Not?
Prior (During and After) to the Revolution, how was society divided and who had the
majority of the power and why?
How did education and government differ under the Reigns of Louis XVI and Napoleon? How
were they the same?
What are some of the reasons one might justify the Reign of Terror and how does it support
that stance?
What are some reasons one might use to argue against the Reign of Terror being unjustified
and how does it support that stance?
4.

DOK or Bloom’s Taxonomy:
DOK 2
DOK 3
DOK 2 and 3
DOK 2
DOK 2 and 3
DOK 2 and 3

Indicate how the Unit of Instruction elements link directly to the learning objectives.

What will students be asked to do? (e.g., learner activities, student work samples, and
assessments)
Students will take notes via PowerPoint Lecture by the teacher to build a foundation of
knowledge.
Students will complete a Reading Activity with Comprehension questions entitled “Causes of
the French Revolution.”
Students will complete a Reading Activity with Comprehension questions entitled “The King
and the Revolution.”
Students will work through a Document(s) Based Question entitled “Reign of Terror – Was it
Justified?”
Using the information provided in their readings, notes, and DBQ, students will create a mind
map of reasons why the Reign of Terror can be seen as justified as well as why it is not
justified.
Using the information in their mind maps, students will draft a persuasive essay on whether
they believe the Reign of Terror was justified or not. They must cite information gathered in
their writing.
Students will complete a Reading Activity with Comprehension questions entitled “Napoleon
Changes France – Maybe Not.”

Which unit objective does this support?
Unit Objectives 1,2, and 3
Unit Objective 1
Unit Objectives 1 and 3
Unit Objective 2
Unit Objective 2

Unit Objective 2
Unit Objective 3

NOTE: Place documentation in Appendices A, B, and C.
5.

Describe the process of formative assessment to inform change in instruction to meet student needs and summative assessment to evaluate
learning.

What formative assessment(s)will you use?
A variety of formative assessments will be used including, but not limited to: Teaching Tweets (Exit Ticket), Questioning, Teacher Observation, Peer
Reviews of Essay, Mind Maps (Graphic Organizer), and AFL (Assessment For Learning) Quizzes.
Describe how results of formative assessment(s) inform changes in instruction to meet student needs.
Based on the information provided by Teaching Tweets, Questioning, Teacher Observations, and AFL Quizzes, the teacher will be able to revise and
rework the necessary material so that struggling students may better understand the topic. The mind maps and teacher/peer reviews of the essay will
allow teacher and student to see where their work will need additional support before turning in a final draft of the essay.
What summative assessments will you use?
There will be two summative assessments. The first will be a persuasive essay on whether the Reign of Terror was justified; the second being a traditional
unit test over the covered material.
Describe how results of summative assessment(s)will be used to evaluate student learning.
Summative assessments will be used to assign a final grade; however, students scoring below a 60% have the option of staying for tutoring and/or reworking the essay and test so that a passing grade may be achieved. The summative test will also help shed light onto additional areas that need to be
revisited (and taught differently) in the future.
NOTE: Place documentation in Appendix C.
6.

Identify effective research-based instructional strategies to be used in unit-level plans.

Provide a description of instructional strategies with evidence of effectiveness. Cited evidence should be from credible sources, such as publications or
presentations that have been reviewed by peers. Other examples include credible textbooks, trade books, journals, the What Works Clearinghouse
review, and publications and papers produced by nationally-recognized research or higher-education institutions.
The following instructional strategies researched by Madeline Hunter will be used: Anticipatory Set, Checking for Understanding, Guided Practice, and
Individual Practice. The following instructional strategies researched by Robert Marzano will be used: Graphic Organizers (also researched by Spencer
Kagan), Direct Instruction, Note taking, Questioning, Identifying Similarities and Differences, Cooperative Learning, Constructive Feedback (also
researched by John Hattie), On-Going Formative Assessments. Finally, lecturing as effective instructional strategy will be used (William E. Cashin).

7.

Identify the instructional strategies you will use to target diverse learners present in the classroom. Mark diverse learner categories that do not
apply as “N/A.”

Enrichment for accelerated learners:

Remediation for struggling learners (Tier 2/Tier 3):

Additional literature and other thought-provoking material will be made
available to students wanting to know more.

After school tutoring
Peer tutoring
One-on-one instruction
Presenting material using a different Instructional Strategy

ELL:

Other:

N/A

IEP students will be able to work with special educator on modified or
special assignments with extended time or other modifications as stated in
their IEPs.

8. Describe how you lead students to self-reflect about their personal goals in regards to the unit objectives.
Provide description with evidence.
Before students obtain a peer review for their essay, they must complete a self-check list (Appendix C.1) to ensure that they have met the basic
guidelines set forth in the rubric the teacher will use for grading. This list will walk them through exactly what they need to ensure they have done in
order to earn their desired grade. The students also have the opportunity to fix any points brought out during the teacher and peer reviews, which also
have a similar checklist (Appendix C.2), of their paper.
NOTE: Place documentation in Appendix C.
9. Provide supporting resources used in the Unit of Instruction to guide both teacher and students.
Provide description of supporting resources. Include samples, e.g., student work/anchor papers, schedules/pacing guides, task outlines, scoring
guides/rubrics, assessments, or other appropriate materials.
All of the below information is hyperlinked to the appropriate area in the Appendices. Simply click on the link and it will jump you to that section.
Student Work Sample - Struggling (Appendix D.1)
Student Work Sample – On Pace (Appendix D.2)
Student Work Sample – Accelerated (Appendix D.3)
Scoring Rubric for Reign of Terror Essay (Appendix E.1)
French Revolution Unit Test (Appendix E.2)
PowerPoint Notes (Appendix E.3)
Causes of the Revolution Reading with Comprehension Questions (Appendix E.4)
The King and the Revolution Reading with Comprehension Questions (Appendix E.5)
Reign of Terror – Was it Justified? DBQ Packet (Appendix E.6)

Napoleon Changes France – Maybe Not (Appendix E.7)
Online Resources (Appendix E.8)
NOTE: Place documentation in Appendix E.

10.

Indicate how you will use available and appropriate technology to promote student engagement and deep understanding of the unit
objective(s).
Describe how each use of technology promotes engagement and/or deepens understanding. (See note at the end of the Unit of Instruction Organizer.)
Mind Mapping Software – before we begin writing our persuasive essay, as a class we will begin creating a mind map with possible arguments both for
and against the Reign of Terror. The ability to clearly read and organize information will enhance the students’ ability to pick out evidence they want to
use for their paper.
Google Docs – students will have the opportunity to create, share, collaborate and edit their document before submitting it for final grading. The use of
Google Docs allows the student and teacher to cover the Common Core 9-10.W.6 Strand “Use technology, including the Internet, to produce, publish,
and update individual or shared writing products in response to ongoing feedback, including new arguments or information.”
PowerPoint Presentation – a presentation will be utilized with the direct (lecture) instruction of the class. Students will not only hear the information
presented but will also be able to see it and have the opportunity to copy it down – allowing auditory, kinesthetic, and visual learners to have the
opportunity to gain information in a variety of ways. PowerPoint is also embedded with relevant video clips that elaborate or clarify various topics of
discussion, further engaging the learner.

Appendix A: Lesson Sequence
Day 1 – French Society divisions prior to the Revolution
Day 2 – The Revolution Begins and the Tennis Court Oath
Day 3 – Declaration of the Rights of Man and France’s 1791 Constitution
Day 4 – France’s unhappiness with their King and Queen
Day 5 – Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 6 – Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 7 – Reign of Terror DBQ Guided/Independent work; students begin planning out essay based on documents provided
Day 8 – Mind Map finished by students
Day 9 – Persuasive Essay work
Day 10 – Peer Reviews must be completed this hour and revisions start being made
Day 11 – Final Draft of essay due at end of hour
Day 12 – Summary of Reign of Terror and Napoleon’s Coup de tat
Day 13 – Differences between Louis XVI’s reign and Napoleon’s rule; Napoleon’s downfall and where that puts France (again)
Day 14 – Study Guide and Review Day over French Revolution
Day 15 – Final Unit Test over the French Revolution

Appendix B: Sample Lesson Plans
Day: 1

Class: World History

Grade Level: 10th Topic: French Society divisions prior to the Revolution

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)
CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
Objective for Class Period: Student can identify and explain the major causes of the French Revolution and students can determine how society change
politically, economical, and socially from the Rule of Louis XVI through after the rule of Napoleon Bonaparte.
Bell Ringer: As students enter class, they will pick up a copy of the Absolute Monarchy Read Aloud. They will begin skimming it and once the bell has sounded
and the attendance has been taken the teacher will read it aloud to them. They will then use their Class Response Remote to answer the multiple choice
questions posted on the SmartBoard. Once questions are answered, students will return the remotes and papers to the appropriate station. (5 min.)
Direct Instruction: Teacher will open class with the questions, “What are some of the divisions we see in society today?” and “Have those divisions always been
there? Why or Why Not?” Upon brief discussion of questions, students will begin to take notes over the PowerPoint provided discussing the Estates of French
society. (20 min.)
Guided Practice: Upon completion of lecture, students will be shown a variety of quotes from members of French society. They will have to hold up the
appropriate number of fingers to tell which of the estates might have said it: the First, Second, or Third Estate. As students move through the quotes, the
teacher has the opportunity to clarify any misconceptions that may arise. (10 min.)
Independent Practice: Students will be provided a copy of “The Revolution Begins” and will work through the comprehension questions on the backside of the
worksheet. Students will be expected to bring their finished copy to class the following day. Any work not completed in class will be homework. (5 min.)
Exit Ticket: Students will be asked to write a “tweet” about what they feel is most important from today’s lesson. The “tweets” should be no more than two
sentences long. Tweets will be shared the following class period and those demonstrating excellent understanding will be displayed on the Twitter board. (5
min.)
Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.

Day: 7

Class: World History

Grade Level: 10th Topic: Reign of Terror - Acceptable or Not?

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)
CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
Objective for Class Period: Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary
sources.
Bell Ringer: Upon entering class, the following prompt will be displayed on the board: “Brainstorm and list times when it has been acceptable (according to
society) to use violence in order to enact social change.” Students will have approximately 3-4 minutes to create list, when the bell rings to begin class students
will be asked to finish their thought and turn their attention to the front of the room. Going around the room everyone will share one of the items he or she
wrote down. As a class, a list of reasons why sometimes violence is socially acceptable will be created and discussed. Class will then focus on the DBQ we began
previously paying special attention to whether or not the Reign of Terror meets “our” requirements. (10 min.)
Direct Instruction: The teacher will discuss and work through Document C in the packet the students have been provided, be careful to point out both sides that
are possible in reference to the Reign of Terror. (10 min.)
Guided Practice: The teacher will then lead a CLOSE Reading session over Document D using the following steps. (15 min.)
1. Students will fold paper up so that they do not read the questions.
2. Teacher will read through the Document first without stopping. (Cold Read)
3. Students will then annotate the document by doing the following:
 Placing a ! next to surprising or interesting facts
 Circling unfamiliar vocabulary words
 Underlining facts that demonstrate how large the revolt was
 Placing ( ) around statements that could be used to justify the revolution
 Placing [ ] around statements that could be used to prove the revolution was not justified
4. Students will then unfold their papers and answer the questions provided with the teacher providing clarification and support as they progress
Independent Practice: Students will be then begin working through Document E and will work through the comprehension questions. Students will be
expected to bring their finished copy to class the following day. Any work not completed in class will be homework. (5 min.)
Exit Ticket: Students will be asked to complete a 3-2-1 Ticket before leaving the room. Identify 3 leaders of the Reign of Terror, Identify 2 reasons (1 reason in
support of the Reign and 1 opposing it) the Reign was justified/not justified, and 1 identify which side you support and why.

Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.

Day: 8

Class: World History

Grade Level: 10th Topic:

Reign of Terror - Acceptable or Not?

Unit Objectives:
Social Studies WH.3b.K - Identify and explain the major revolutions of the 18th and 19th centuries, including: political revolutions (American and French) and the
Industrial Revolution (causes, development, reactions and other consequences, such as social, political and economic globalization)
CC/MLS ELA RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
Objective for Class Period: Student can determine whether the Reign of Terror was justified or not and support their answer using primary and secondary
sources.
Bell Ringer: As students enter the room, the answer key for Document E will be on the board. Students will self-check their work and ensure its accuracy.
Teacher will then go over and clarify any misconceptions that may have been present and answer any questions posed by the students. (5 min.)
Direct Instruction: The teacher will discuss and work through Document F & G in the packet the students have been provided, be careful to point out both sides
that are possible in reference to the Reign of Terror. (15 min.)
Guided Practice: The class will utilize their computers and access the Bubbl.us webpage as demonstrated by the teacher on the SmartBoard. As a class, the
teacher will demonstrate how to use and move the tools provided by the mind mapping software. Teacher will walk students through creating their center point
titled “Reign of Terror” and their possible positions “Justified” and “Not Justified.” From there, the teacher will ask for a reason why it was justified and add it to
the board in the appropriate spot. From that point, the teacher will ask for evidence (the document/quote) that supports the claim the student has made. The
process will be repeated for the other side of the board as well. (10 min.)
Independent Practice: Upon ensuring all students understand the software and instructions they will be required to work on completing their mind maps with
at least three reasons on each side of the topic with evidence to back up that point.
Exit Ticket: To leave the classroom the students must identify what side they are going to argue for and then write the best argument for the opposing side –
this reason will become their rebuttal paragraph for their persuasive essay.
Accommodations/Modifications/Differentiation: Students on an IEP may obtain additional help from their Resources teacher based on the information
provided in their IEP. Struggling readers may be partnered with a stronger reader during the available class time as well. Other modifications can be made on an
as needed basis.

Appendix C: Sample Formative & Summative Assessments
Appendix C.1: Self-Check Persuasive Essay Checklist

Appendix C.2: Peer Review Persuasive Essay Checklist

Appendix C.3: Exit Tickets
Teaching Tweets

Today’s Teaching Tweet
@_______________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
#_______________________________

Something I learned today…
A question I still have is…
I didn’t know…
3-2-1 Ticket

3-2-1 Exit Ticket
3 leaders/victims of the Revolution
____________, __________, and __________
2 Reign of Terror Reasons:
Reason Reign was Justified: __________________________________
Reason Reign was Unnecessary: ________________________________
1 – Side you Support and Why
_______________________________________________________

I’m arguing for, but they are going to say:

After reviewing all of the information, I am arguing that:
__________________________________________________________
However, I think the strongest argument against me is:
__________________________________________________________
Because:
__________________________________________________________

Appendix C.4: Reign of Terror Scoring Guide

Appendix C.5: French Revolution Unit Test

Appendix D: Sample Student Work
Appendix D.1: Student Work Sample - Struggling

Appendix D.2: Student Work Sample – On Pace

Appendix D.3: Student Work Sample – Accelerated

Appendix E: Resource Materials
Appendix E.1: Scoring Rubric for Reign of Terror Essay

Appendix E.2: French Revolution Unit Test
This test will be given using an online learning management system (Schoology). Included below is a paper version of the test.

Appendix E.3: PowerPoint Notes
Included below is a screenshot of the PowerPoint used to take notes with. Clips that have images or black squares on them contain video clips to enhance
learning.

Appendix E.4: Causes of the Revolution Reading with Comprehension Questions

Appendix E.5: The King and the Revolution Reading with Comprehension Questions

Appendix E.6: Reign of Terror – Was it Justified? DBQ Packet

Appendix E.7: Napoleon Changes France Reading Activity and Comprehension Questions

Appendix E.8: Other Online Resources
To successfully complete this unit, students and teachers will utilize a variety of online tools.
Schoology – (www.schoology.com) is an online learning management system (LMS) that allows students and teachers to move to a more virtual setting –
reducing the needs for papers, while encouraging communication and collaboration. Schoology will be used at various points in this lesson including submission
of: any electronic homework, rough drafts, peer reviews, final drafts, discussion questions, and final unit assessments.
Bubbl.us – (https://bubbl.us) is an online mind mapping tool. While there are numerous mind mapping tools available, this will be the one demonstrated and
modeled by the teacher. It is user-friendly and allows a person to easily create and organize a nice amount of information while still being able to be printed and
easily read.
Google Docs – (https://drive.google.com/drive) is very similar to the Office Suite by Microsoft, but it allows a user to share and collaborate with others to
strengthen their work. While there are many apps available, the students and teacher will utilize the Document portion in order to create their persuasive essay.
The use of Google Docs allows the teacher and students to work on successfully completing the Common Core 9-10.W.6 standard: “Use technology, including
the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.”
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